


Banks Lane Infant Intent

At Banks Lane Infant and Nursery School, we strongly promote
our belief that maths plays a central role in everyday life, enabling
our children to measure, organise, and make sense of the world.
Our aim is to make maths an inspiring and engaging subject that
empowers our children to confidently and efficiently apply
problem-solving, reasoning, and logic skills in their daily lives.
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Maths Concepts

Knowledge and enquiry in maths are divided into distinct areas and children need to be able to move fluidly between these
and be able to make connections when solving sophisticated problems. These areas are: ® Number and Place Value o
Addition and Subtraction e Multiplication and Division ® Measurement ® Properties of Shape @ Position and Direction ®
Statistics. In the early years foundation stage they are: ® Number ® Shape, Space and Measure.

Children need substantive knowledge in mathematics (e.g. number facts, times tables) and disciplinary knowledge (how to
work things out, reason and problem solve).

Substantive Concepts - Pupils need a comprehensive understanding, including knowledge of number bonds and
multiplication facts, to effectively grasp intricate concepts. Through intentional and repeated practice, children develop
confidence, fluency and efficiency, embedding this essential knowledge in their long-term memory. Children are guided to
establish connections between various mathematical elements, enhancing their substantive knowledge. Our school adopts a
mastery approach, utilising White Rose Maths to structure units, ensuring seamless continuity and progression. This
methodology empowers pupils to construct a robust foundational understanding.

Disciplinary knowledge - Children will apply their Substantive Knowledge through reasoning and problem-solving
activities. These opportunities are woven into their daily maths and Mastering Number lessons. Mathematical Sentence
Stems and Can you Still? retrieval activities are taught and displayed in all classrooms to support this.



Fingertip Knowledge

ISubst antlve Concepts I

I Disciplinary Knowledge

EYFS

Using and Applyng
Inwesigating

Feosoning

Problem Solving

Analysing, u=ifuyng ond proving

2| U 1)

l

KS1
sing and Applying
Inwesigating
Fensoning
Problem Solving

Analysing, p=ifyng ond proving

Lower KS2

sing and Appluyng
Inwesigoting

Reaszoing

Problem Seling

Analysing, pu=ifyng ond proving




Curriculum plans — How are knowledge

and skills built across throughout school?

ips, 5pot connactians, ‘have 2 go, talk ta adults

Early Leaming Geals

*  Our Progression Grids start in EYFS, using the EYFS Framework,
Development Matters, our school ‘Progression of Skills’ and the ELGs as
end points.

* Maths Planning starts in Nursery with planning taken from Master the
Curriculum and then moving on to Mastering Number and WRM in
Reception, Year 1 and Year 2.

*  Our Progression Grids continue for maths for KS1. These are based
upon The National Curriculum Programmes of Study. They are split into —
Year 1 and Year 2. e : -

* The Progression Grids cover ‘Number and Place Value’, ‘Addition and

! "mlm mce[vnlln Addition and Pln:e|wlue Length Mass
| R FEes ) (SR I (T
Subtraction’, ‘Multiplication and Division’ and ‘Fractions’.
)

* Vocabulary also features in our Progression Grid and is split in each b ey o e
year group. =1 : ‘ |
* All maths Progression Grids are in staff Curriculum Files so everyone T e |
knows where their ‘bit’ fits in and what is coming next for the children.
* There is also a Progression Grid which shows the long term progression ' ot | e o
of skills from EYFS to Year 3. This enables teachers to check what the i =
children have learned in previous year groups, what is to come and

where children are expected to be at the end of each year.

Week1 Week2 Week3 Weekd WeekS Week6 Week7 WeekB Weekd Week10 Weekl Weeki2 |*

Place value (within 10) Addition and subtraction

Book: Katis Aind The

(within 10)

Mastering Number

Year 1 Overview

Banks Lane Infant and Nursery School

Year 1 Year 2 Year 3

er | Toodd ond subract onedigt and tno | Ta extend che language of addvion and | To add and sibract
digt numbers to 20, including zero. subtraction to include sum and. numbers mentally
nclud

To reaiise the effect of adeing ar
subtracting zero.

shree onedigit numbers.




Curriculum Plans — What are the plans for

Possible sentence stems
to further support

progression of vocabul ary ? i s

their reasoning skills.

* Vocabulary is planned for in each subject’s
Progression Grid.

« Stem Sentences are used to further support children’s
mathematical language and to develop reasoning
skills. They help with retention and recall.

* Year 1 and 2 has a list of Stem Sentences that are
relevant to their year group and that can be used in
relation to the retention and recall of number bonds.

* Reception have there own Stem Sentences that they

Stem sentence -

1 and another
1is 2.

S needs 3o moke 8; 5 and 3 make 8. et o s = 340 moke & 5 ond 3 make 8.

Stem sentence —
__has more

Sneeds2lomoke 7:Sand 2make 7. | | OUT TS s 240 make 7: $ and 2 make 7.

use when teaching Mastering Number. These are o wrswon o ot SR —
used throughout the day to aid with retention and e S ‘ ‘
recall. e PRI - =

+ 1 could olso sort the objects by

* WRM planning used in Reception, Year 1 and 2 has
possible Stem Sentences that can be used in lessons

does belong in the set becouse

. oes not belong in the set becouse
Things to look out for

nnnnnnnn fonger, shorter, talle, higher _.. 3nd 50,0 #' Chikdrem way sk that @ greup of objects con waly b
. . . . ‘ongest snortes:, tasest hghest . 3nd 50 B National Curriculum links
and key questions to prompt children’s thinking and SETRENMINETY e

verbal reasoning.




Curriculum plans — What are the plans for

retention of knowledge and skills? Linking
learning and remembering learning.

*  Working walls are used to help » Maths homework is given in
Stem sentence - remind children of what they have all year groups to help
previously learned. consolidate vocabulary and
1 and another 1 *  Relevant stem sentences are added concepts that have been
is 2. to maths working walls and also taught that week in lessons.

current vocabulary being used in
lessons.

Tap In, Tap Out!

ent Mars ece, velo atters
N . it Humber
m o
=
s

Weskl Week2 Wesk3 Weekd WeekS Wee6 Week Week8 Wi

A
Place value (within 10) Addition and subtraction
(within 10)

Stem sentence -
1 and another 1
and another 1
makes 3.

Mastering Number is aimed at strengthening
the understanding of number and fluency with
number facts. This is taught for 10/15minutes
4x week.

Stem sentences ae modelled and repeated to
help embed mathematical concepts. @ NCETM

* Can You Still? Retention ande ‘Tap It Out’ is used to consolidate

Mastering Number

recall activities start new new vocab and calculations in maths. T L
e 1 v pieces of maths work in Y1 These are displayed on classroom =~ —
and Y2. doors a s a ‘password’ to tap as S| —
children enter and exit the classroom. - I S - - o
*  Whole school planning is set out so
18.09.20 teachers know their part, what has
Can you still..? come before and what comes after.
Can you still partition 2 digit numbers? + Planning from EYFS, to Year 1 then to Year
2 builds upon what has been previously

taught.



Pedagoqy — How are lessons structured?

A Teaching Sequence — Main lesson

Teach/model/Hook
| ]
Model
Stem
Fluency
Practice

Reasoning and
connections Problem solving tasks
Practice

C-P-A Concrete. Pictorial, Abstract

Digging Deeper

Can you still? ﬁ

Misconceptions from previous lesson or it could be True/False,
Do you agree? — focusing on misconceptions and opportunities
to reason about teacher initiated mistakes to challenge
conceptual understanding.

Practical (concrete) activities used to address Fluency. A range
of Pictorial images used in books to show this also.

Problem solving and reasoning activities incorporated into
every lesson. The children are encouraged to use their
mathematical skills, thinking and understanding to find
solutions and solve problems.

Digging Deeper activity/activities for those children who
require them to address challenge.

Mastering Number sessions take place 4x week from Reception
to Year 2 in addition to the main maths teaching.



Read and write numbers|
n numerals up to 100.

Assessment — Measuring progress,

Partition a two-digit
number into tens and

knowledge, skills and challenge s

place value, though

Banks Lane Infant & Nursery School | Year | Maths End Points: Number

— T T — e - ‘ they may use
e L * Maths o~ | i ) ) Mat hs structured resources
- Moderation Grids . o to support them.
for Y1 and Y2 ¢ doodle Group 3
= . o | JD (PP) | |add two one digit
; LL number together.
- Sl * | Doodle Maths is used in Year 1] ST (PP)
and 2 as an intervention KK
£ LP
Banks Lane Infant & Nursery School | Year 1 Maths Assessw [ programme and homework BN (PP)
R i e s tool. It highlights any gaps in Subtract one digit
== 'G",“:"::; = =6 AT b ! - knowledge, targets tricky topics number from
S N and consolidates learning. i
B s + Chidren who  Progess e e
ol — haven’t achieved Reviews target
the objectives in children for
R their year group maths
Children working are noted in the interventions. ... —
below and above grid in the
expected standard Curriculum Files.
are noted in the
Curriculum Files. P —
*  Children in Reception are
assessed against the
— Reception Checkpoints and

the ELGs at the end of EYFS. * End of units/term
assessments show gaps
* Marking grid Feedback grid in learning. This then

shows children who need informs intervention

learning, through homework .
and m(?ths gan?es. SIMS dO.tO. lnputted termly E/M/EX obJectlveS reVlSltlng 9r0ups.

Se%a‘w In all year groups Seesaw is

used to consolidate maths




Assessment — Measuring children’s progress,

key findings

Data Maths On a Page 2022/ 23 Data

GLD 7&.4% (All), 65.2% National

Maths 3.2 % (All), 75.9% National

Maths 32.9 % (Boys), 73.3% National
Maths 27.2% (Girls), 78.7% National
Mathsf3.3% (E) , 43.4% and 13.8% National

Maths 8s.2% (PP FSM), 75.9% National

K51

75% Exp+ (All), 67.7% National  23.9% GDS, 15.1% National
72.3% Exp+ (Boys), 68.4% National  25.5% GDS, 17.7% National
78% Exp+ (Girls), 67.2% Mational  22% GDS, 12.4% National

37.5% Exp+ (SEND), 100% (E) 32.9% (SEND) 14% (E) Mational
4.5% (SEND) 2.2% (E) National

35.3% Exp+ (PP FSM), 51.8% National o% GDS, 6.7% National

12.5% GDS (SEND) o% (E),

Strengths
EYF5
Above in z2ll areas (see above)
K51
Combined Boys and Girls abowve National and LA in Expected + (75%) Mational (68%)and LA (69%)
Above Mational and LA in Expected + and GDS for both boys and girls. (see above data)
Maths GDS (24%) is above Mationd (15%) and LA (17%)

SEMD Above Mational and L4 in Expected + and GDS (See above data)

Development Points
EXYF5
Introduce WRM for Reception Mumber maybe 7

[T

Cender gap s mirored in Mationzal and LA but ours is slightly higher
- Boys 72% Girls 78%

We do have = slight gender gap in G0S (Boys 26% Gils 22%)

PF[FSM 35.3% Exp+ 51.8% Mational o GDS, 6.7% National




Monitoring — Book Look (Feb ‘23)

Reception

Floor book sheets seen for all 3 classes. They
show pupil voice, photographs of learning,
vocabulary taught/used and model and images
used.

Seesaw maths skills seen on Seesaw. Maths
skills assigned to chosen children (5,10,22 -
see register). Reception age steps including,
subitising and exploring the composition of
numbers to ten seen.

Reception
Keep up to date with recording whole class and

group learning in floor books and assigning
maths skills on Seesaw.

Update new ‘I can’ unit assessments for WRM
units. (will help with showing gaps in learning
and highlighting those that need maths
interventions).

Things to discuss further:

I can’ challenges in classroom maths areas and
outside/den areas. Think about ways of
recording this.

Monitoring of maths skills and gaps for
individual children. (individual teachers)




Monitoring — Book Look (Feb ‘23)

Year 1

* Good use of visuals in books (part whole model, ten
frames etc.

* Practical stickers belng used to hlghllght practlcal
activities indoors and outdoors.

* Photographs in books to demonstrate practical
lessons.

* More writing in books as the year progresses.

* Evidence of manlpulatlves be'mg used in all classes.
Are there lots o]‘ opportunities fo use them?

* Retrieval practice taking place and highlighted by
brain symbol at the beginning of lesson.

Resource implication - ordered more tens and
ones base 10 resources _for all classes.

Year 1

- If there are gaps in work or unanswered question, why is that? Need an
explanation.

- Make sure reversals of numerals are addressed.

- Where there are problem solving and verbal reasoning questions e.g. Can
you do it a different way?, What do you notice? They need answering. It
might be that an adult scribing for them.

- Make sure independence indicators are circled on all pieces of work.

- New TAFs to be implemented.

- Start using unit assessments in books like Year 2(red, amber, green) to
highlight the children’s level of understanding of smaller steps in units.

(highlights gaps for interventions)

- Value stickers to be used in books to highlight excellence, effort,
collaboration, respect.

We agreed as a staff that Maths teaching should be taking lplace
every day and recording should be 4 times a week (practica
lessons included in this).




Monitoring — Book Look (Feb ‘23)

Year 2

Good use of visuals in books (part whole model, ten frames
etc.

Practical stickers being used to highlight practical activities
indoors and outdoors:

Photographs also in books to demonstrate practical lessons.
More writing in books as the year progresses.

Unit assessments in books (red, amber, green) to highlight the
children’s level of understanding of smaller steps in Units.
(highlights gaps for interventions)

Evidence of manipulatives being used in all classes. Are there
lots of opportunities to use them?

Retrieval practice taking place and highlighted by brain
symbol at the beginning of lesson.

New TAFs look great and more manageable.

Resource implications - ordered more tens and ones
(dienes) for Year 1 and 2

Year 2

- If there are gaps in work or unanswered question, why is that? Need an explanation.

- Where there are problem solving and verbal reasoning questions e.g. Can you do it a di{{erent
way?, What do you notice? They need answering. It might be that an adult scribing for them

- Problem solving and reasoning is taking place but this needs to be clearly seen in books. Some
indicator is required to highlight these questions.

- Make sure independence indicators are circled on all pieces of work.

- Practical stickers to be used to highlight any practical activities taking place in the week so there is
evidence that the lessons took place in the books. (see me for printing labels)

- Money to be taught through Multiplication and Division to make up the time spent on previous
units and securing children’s understanding of key concepts.

- Value stickers to be used in books to highlight excellence, effort, collaboration, respect.

We agreed as a staff that Maths teaching should be taking place every day and recording should be
4 times a week (practical lessons included in this).

Things for discussion on Monday in our meeting after school:
Problem solving questions and how to highlight them.
Practical lessons and labels

Recording in books (How Ten)

Contextual Day (Kirsty to describe)

4 a day (retrieval)

Fluency resource and other resources to show
Assessment—how to show whole class progression




Inclusion — Challenge and adaptation
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SEND Assessment
E/M/X Tracker

Possible Indicators

Working towards on TAFs.

Difficulty retaining rmaths skills
and concepts taught.

Highlighted children on
progression grid who are

working towards.

SENCo  Subject lead  Class teacher
KS1 _ SEND assessment - EMX Tracker 22-23
Predictions for End of Year
Autumn -
Name Main area of need | Reading | Writing | S&L | Maths | Maths/ | Science | Computing | PSHE | Histor | Geog | RE | Art [ DT [ Music | P
and class /| shape v
Numb
er
EHCP ASD on Noton [Not | Noton [ Noton |Noton |Noton Not |Noton [mot [N [No [No [mot | o
track |track |on |track |track |[track |track on |tack [on ot |t |t [on |t
track track track [on |on |on | track |on
tra | tra | tra tra
ok |ok |ck ck
EHCP ASD Noton |[Noton [Not |[Noton [Noton |Moton |Noton Not |[Noton [mot [N [No [No [mot |mo
track |track |on |track |track |track |track on |tack [on ot |t |t [on |t
track track track [on |on |on |track |on
tra | tra | tra tra
ok |k |k ck
EHCP ASD Noton |Noton |Not |Noton | Noton |Noton |Noton Not |Noton |Not |N |No [No [mot |mo
track |track |on |track |track |track |track on |tack [on ot [t |t [on |t
track track track [on |on |on |track |on
tra |tra | tra tra
ck | ok |ck ck
Communication & | on track | on Not | on on on ontrack |on |on on |on|on [on [on |on
Interaction (speech) track |on |[track |track | track track [track |track [t |tra [tra | track |tra
track ck |k [ck ck
- SEMH ontrack | on on |[on on on ontrack [not [on on [on[on [on [on |on
track | track |track |track | track on |track |track |tra|tra |tra |track |tra
track ck ok |ck ck
- . Communication & | Noton |noton |Not |noten |noton |noton |noton not [noton [mot [no {no [no [not |no
Interaction track |track |on |track |track |track |track on |tack [on |t [t |t [on |t
track track track [on |on |on | track |on
tra | tra | tra tra
ck [ck [ck ck

Maths

SEND/ Inclusion Offer

Provision Map

EHCP referral

S5P with maths targets include
Stockport SEN Standards Tracker
is wsed for monioring progress,

attainment and assessment in Maths.

Monitaring during Phase Progress Reviews.

Chikiren are able to articulate their karning and the support
they reeive.

Rearding wsing numeral cards or drding numerals on number lines
rather than writing them.

Ongoing and termly assessments allow for swift intervention, informing the formation
of intervention groups. Intervention work is clearly linked to clossroom work and

The Inclusion offer for maths is
written in parallel with our Whaole
School Provision Maps, which detail
the Quality First Teaching Strategies
included in our Universal Offer.

children can articulate this (at a level appropriate to them)

Teacher or TA support within the classroom to access QFT.

Monitoring during Phass Progress Reviews.

Identification to SEMRCe and Subject Lead.

Our curriculum & a spiral planned curriculum that allows for a flexible gpproach to time spent on units. The curriculum & designed o that
mntent is revisited and built upon. it may be oppropriate to revisk Mothematical topic and mnepts more often with children with SEND:
shildren, tg support ‘over leamning' and retertion. At the beginning of each kesson prior leaming and mEmneptions are addressed. OQur Maths

Suriculum, promates induwsion with mggtisensory approaches and appropriate differentiction. Conoete and pidorial resoures are available in

welkresoureed clossrooms to support chikiren with their mathematical e arning and disossions. Qur CPA gpproach (mncrete, pidoriel
abstrac) supports indisive high qualiy teaching and a deep understanding of mathematical corcepts. Our Maste fing Numbar sessions foous
on strengthening children's deep understanding of number and flusnoy with number fads through daily repetition of key mnoepts, which links
to our mepgmgniive approaches to teaching and learning - “Can you still?* and plenary triangle. Dyslexia friendly teaching and karning
strategies. ‘Brain breaks’ are provided for all chikdren, if required. Mew vocobulary and symboks are introdued, explored and displayed on the
Maths working walk along with working examples of Maths conepts. Stem sentences are used in the Maostering Number sessions and maths
sessions. They provide scaffolding to help children bemme more mnfident in speaking mathe matically and move chikiren to o more abstrac
way of thinking. Language in kssons & cear, unombiguows and accessible. Wording of questions & corefully thought out, avoiding complex
vocabulary and sertence strucures. Time & given for chifren to espond to open ended questions. Support from addtional adults & planned
to scaffold pupils’ kearning, allowing them, increasingly to work independently. Mixed ability groupings or pairings along with whole dloss are
used across the school Daily mindfulness empowers our SEMD children with the skills to ook after their own mental health by increasing
focus, improving academic performance and decre asing levels of stress. Verbal praise recvgnising the proess, progress and effort, not just
achievement. Stickers in maths books to refied our school values of effort, exellene and mioboration. Chikiren not removed from whole
cless. Ewplicit teaching of strategies to minimee the impact of limited working memary when mmpleting colculetions, e.g. use of a whiteboard
for jotting down key information. Oppertunities to gpply their skils and to build their mathe matical language in pradical stuations. Songs,
games, stories, rhymes and mnemonic are used to highlight procedures. Multipl examples of new mnepts provided with examples taken
from real lfe rather than talking in abstrad.




Subject evaluation - How do ! find out about

what’s going well and what needs to improve?

Data Maths On a Page 2022/ 23 Data
EYFS KSa -
- GLD 7 &.4% {All), 65.2% Maticonal - 75% Exnp+ (All), 67.7% MNational 23.9% GDS5, 15.4% Mational
- Maths 2s.2 % {All), 75.9% Mational - 72.3% Exp+ (Boys), 68.4% Mational 25.5% GDS, 17.7% Mational
- Maths 22.9 % (Boys), 73.3% Mational - 78% Exp+ (Girls), 67.2% Mational 22% GD5, 12.4% Mational
- Maths 27.2% (Girls), 78.7% Mational - 37.5% Exp+ (SEND]), 100 ((E) 32.9% (SEMD) 14% (E) Mational 12.5% GD5 (SEMD]) o% (E),
- mathsfks.3% (E) , 434% and 13.8% National e AR e S LS
- Maths = =.2% (PR FSM), 75.9% Mational - 35.3% Exp~ (PP/ FSM), 51.8% Mational o GD5S, 6.7% Mational
Actions-What Will You Do? Maths at BLINS-What's in Place? Subject Leader Monitoring & Support-How
~ Progress reviews (Oct), identification of . Progression grids for Maths do You Knoww?
Eh'l‘::a';l TR e E A ETELES . Asse ssment grids in Curriculurm Files; end points, TAFs in KS1, Development - Half-termly Footprint Reviews
maths
Matters in EYFS
- Termly Learni Walks
. wWork with Maths Hub to enhance mathsin . b u ne
school—devise an Action Plan (first action - Mastering Number - Staff meetings
to be an Intent statement for maths across - WEM planning used - e
school incorporating our school values) P
- Additiconality for targeted children based upon TA, Progress Reviews, SEND - curriculum files, including gap analysis
. Whole school display on maths progression =
status, PF status
from EYFSto ¥rz needs to be updated in line " - End of year data
with recent changes. - SEMD; see SEMNMD Pyramid for Maths
- Data Pack analysis
. Monitoring to be completed (pupil voice, - Homework via Seesaw for Reception and weekly in books for KS1
learning walks, book looks) — ensure - Subject Lead focussed twilight meetings (Mow)
consistency in maths working walls.
= & - Being part of the Maths Hub
. Look into purchasing an appropriate  inter- .
wention programme for all year groups. strengths Dewvelopment Points
- Look at TA training in maths. E¥ES EvYFs
Abowve in 2ll areas (see above) Intreduce WRM for Reception Mumber maybe ¥
- Looks at links with home/parents in
relation to maths. K K
K in i ith lculat Combined Boys and Girls abowe Mational and LA in Expected + (758 Mational (68%)and LA [(65%) Gender gap is mimored in Mational and LA but ours is slightdy higher
- Look at resources in line with Calculation ) : - Boys 7=% Gils #8%
i ar mn pe -+ an o an . (Sea 3
Paligy. Abowve Mational and LA in Expectad d GDS for both boys and girls. (; bove data)
Maths GDS (24%) is above iond (15%) and LA (1%} We do hawve = slight gender gap in GDS {Boys 26% Girls 22%)
0 R e ) i
SEMND Above Mational and L& in Expected + and GDS (See abowve data) PIREEI S e TR =l o GDS, 6.7 =l




CLD 7H. 4% (AN, 653X Mathonad
Maths 85 1 x (A, T gx Matlorad
Maths 415 (Bay s} 733% National
Maths 41w (Cirls), TS Matiorad
Maths 1oo00 (E) 1385 Mationad

Maiths 85 1% (PR FSM), 75 g% Matanad

Maths On a Page 2022/ 23 Mardh 23 update Data
e b -
- 753 Exp SprinE 1) (el &rorE Mot anad 13% (283 Sping ) GO, 151X Watihomnad
- FI.3% Ewpa { S0 Spong ) (Bayps), SE1X Mot onad reots (19E Spoing ) SIS, 1rors Mot anad
- FHT Ewpe (oX Spring 1§ (Gris]), &7 2% kMathomad 22% (18 Spring 1) GDS, 12 4% Moo mad

L F-na Eapa 1

(SENMD) , 45% (SEMD) 35 1% Exp
1] GO, 67X Mationad

Sprnng 1) (SEMD), 13 g X (SEMD) kot ornad 36X (3

Sl g 1) DS

Sprimg 1) (PR PSS, o8 Moo med oX (1EX S peing

Actions-What Will You Do

Praogress nesbees (Ot derifieton of
chiliden, targeted addtionaity groups
(maths)

witoris et it Huh toenianoe mathsin
schonl -devise anacton Fan (frstacion

ta be an temt Satament for matisaonass
schadl rcorporating our hoal vaduss)

wihale schonl display onmaths progeessan
from EXFS ta W needs ha be updated imline
wathrocort changes
Maomitarng ta be completed (jpopil wose,
brrmimg wados, Dooi booEs]) - crmne
carEstency Inm et workng wells

Loni Ietha purcfaang anapproprats
imtereetian oA for dil pear groups.
Lok ait T baining inmahs

Lonics 2t imis with homelparemtsin
relaon togptie

Laok ot resounes inlie sk Calloubtian
Policy

Maths ot BL IMS - Wihat*s in PlaocT

Subject Leader Monitoring & Support-How

- Pragresshan grids for Maths do You Know?
- agnesmm ot Zids im Curmicullom Flles ond paisrt s, TaF s in KL, Devclapment = Haif termily Foot prisrt Fel ows
Matbors Im EYFS - T by 1 im i WWalk
- Matoring Musm hoer . F o
- WM piaming used - _—
- Auditi onadity for targebed chilidne n bosed upon Ta, Progness Rosiow s, SEMD - " 2 e
satus, FPstatus
- end of year data
- LEM O mo e SEMD Fyramid for Maths
- Data Peck araly s
- Ham ook wia Socsmw for Rece ptan and weeckdy im0 baook s for K5
- Safect Lead foo wussed twalight mectings (M as)
- Broing part of the Maths Hob
Stronigt s Deowec] o ot Pod it s
EXES ErES
Sl il ok e alsesrai Al o e ol plarrieg e e
ESd [ &3]

Comrbiwd B ard Gk dbveree ™ at vl arved LA Exprrerd + (55T 775 S 1 Mol (655 awd LA
(EaE]

Edemrit Bl Sl ] LA o pitoinde ] CIDHS e Lt B el vk (g clieceal sl ) ey B wican
Enpedads el QS n S

st B SRS (oo (e abresr ool (IR aeed 4 (PR 255 S
SN D Al Mt ol e 1L e S ot + aatec] I0VS: (e alteseel ol )
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Policy WRM Calculation Policy

Ban.lts Lane Infant and Nursery Calculation Pollcy
School Welcome to the White Rose Maths Calculation Policy.

Working together, nurturing excellence This document is broken down into addition and

subtraction, and multiplication and division.

Each operation is then broken down into skills and
each skill has a dedicated page showing the
different models and images that could be used to
effectively teach that concept.

At the start of each policy, there is an overview of the

different models and images that can support the N
v teaching of different concepts. These provide e
explanations of the benefits of using the models and
show the links between different operations.

Ten Frames (within 20)

There is an overview of skills linked to year groups
to support consistency through out school. A
glossary of terms is provided at the end of the
calculation policy to support understanding of the
key language used to teach the four operations.
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* In the process of being updated



