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Curriculum plans — How are knowledge and skills built across throughout school?

EY Overviaw of Progression

ramme. EYFS Framawork

of two dimansions: language comprehenzlon and word reading. Language
dults talkc about the wo m and

* Our Progression Grids start in EYFS, using the EYFS Framework, Development
Matters and the ELGs as end points.

* Our Phonics Programme starts in EYFS with Debbie Hepplewhite’s ‘Teeny Reading
Seeds’ in Nursery and then moving onto the Phonics International lesson approach

in Reception, Year 1 and Year 2, using RWI pictures to aid retention and recall.

* Our Progression Grids continue for reading for KS1. These are based upon

The National Curriculum Programmes of Study. They are split into Year 1 and Year 2.

* The Progression Grids cover ‘Word Reading’, ‘Comprehension’ and ‘Vocabulary’.

* A ‘quality text’ is at the heart of our planning and is chosen for each topic in EYFS and ™ I R

What will your

chlopmn! Matters N\uan
Un onceprs about prin

Year 1 footprint Dai

* In EYFS this quality text is used to plan EYFS DEAL/ Magic Story Box activities which .
enable reading development (Literacy and Communication and Language, plus the e
other five areas of learning).

* In KST the quality text is used to plan DEAL activities around, helping to develop
vocabulary, literacy skills and reading skills.

Reading and Writing Concepts

* All reading Progression Grids are in staff Curriculum Files so everyone knows ta
where their ‘bit’ fits in and what is coming next for the children. oy | i || s | [ ] s e
* Our Phonics Programme runs from EYFS to the end of KS1. It is a whole school A
document. Staff can see what the children have learned in previous year groups, e

what is to come and where children are expected to be at the end of the year. ﬁ@; @

» Concepts in reading are plotted through the Progression Grid to show where the =~ °,

key concepts are met and revisited. L L “‘ﬁ’“ TOEEL mw T,




Curriculum Plans — What are the plans for progression of

vocabulary?
*  Vocabulary is planned for %ﬁ}j @;@ ==

in each subject’s
Progression Grid

Each subject has
vocabulary cards to co-
create with the children.
This develops vocabulary
use, retention and recall
of the meanings of the

Letter, word, word space, sentence, full
stop, capital letter, read, reading,
phoneme, grapheme, digraph, trigraph,
phonics, sound, fiction, non-fiction, reading
and writing direction, character, event,
title, author, illustrator, information, story,
poem, rhyme, phrase, re-tell, predict,
illustration, sense

Dinosaur names, pre-historic, carnivore,
omnivore, herbivore, hunt, museum,
history, past, long ago,

Wood, tree, home, animal, Gruffalo,
mouse, owl, snake, fox, topic, woodlands,
plants

family diver sity

R | |fhakitt

words.

Quality texts have been
selected because of the
vocabulary they contain or

because the themes in them
lend themselves to the
generation and learning of
new vocabulary.

In EYFS the ShREC
approach is used to engage
children in high quality
interactions and develop
children’s vocabulary.

Special person

different

HIGH QUALITY INTERACTIONS IN THE EARLY YEARS
The ‘ShREC" approach

. During Phonics word
cards are read with
vocabulary on that the
children may not have ’

come across before.
Meaning is discussed
during the reading part
of the phonics lesson.

What other words/phrazes could the author have
wed?

The writer wes _wordz/phraze_to dexcribe . How
does this make you feel?

«  Whichwords and /or phraez make you thinkifeel?

* ‘Can you still..?’
Starting lessons with
retention check of previously
learned vocabulary, part of
working walls.

During Guided Reading
sessions Reading Domain
Cards are used to ask children
to draw on their knowledge of
vocabulary to understand texts.

* During ‘Echo Reading’ and
‘Shared Reading’ vocab and
interesting words are discussed.

* Vocab can be noted down on
Working Walls.

d

We thought that we could help
Granny by;
making soup
singing songs
writing a shopping list

’

e b g o g e+

belonging
K

In EYFS DEAL/ Magic Story Box has
new vocab each session. This is shared and
learned by the children and runs through
the activities all week.

In KS1 DEAL generates vocabulary and
children can work in groups, whole class
and pairs to talk and use new words, using
DEAL strategies.

In EYFS the new vocab, and previously
learned vocab, is used during activities.
Teachers and TAs will use and listen out for
the children using vocab previously taught.



Curriculum plans — What are the plans for retention of
knowledge and skills? Linking learning and remembering

. .
[earnln During the lesson y Durlng the
g N phonics lesson Reading
_ A ‘ Read, Wrie Inc quit_queen quack quick reading cards books are
Whole School Phonics Progression and Planning pleuesiand :::d ST
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2 B R phonemes. and apply
e T = * Phonics their growing
el el lessons start phonic
e bl el e - ‘Tap It Out’ has phonemes, with a knowledge.
S5 Read: (set 2) Non-decodable
& P | onduatse | endooose | word CEW and new vocab on .
' < T LT review of the
e, o |y, e, com classroom doors as a reviousl
. viou
Vhole eh oo D et e ‘password’ to tap as children F d Y
hers k P hei 9 hat h enter and exit the classroom. earne
teachers know their part, what has Challenge us posters phonemes.
come before and what comes after. outside every classroom so
B o e that children can be asked to
recall learning.
.Cnn you still® / te
Working walls are used to Do you nrw whes thee words mecn) [ia s
help remind children of what Abserbent Water can's pass
they have previously \ et Can You Still? Retention
learned. — —— and recall activities start
In Reception a Magic Lo new pieces of work in Y1
Story Box wall and a We = and Y2.
H ‘ou can't see
Are Learning wall helps r:,mm o
the children to remember

new vocabulary and
phonemes learned.

*  Planning from EYFS, to Year 1 then to Year 2 builds upon what has been
previously taught.



Pedagogqy — H

Reception Phonics Routine
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Phonics lessons have a
three part structure;
decoding, encoding and
handwriting. Based upon
Phonics International
approach.

Children read together
(Echo Reading) with the
teacher the words on
the Phonics Reading
Cards. They read them
independently too.

EYFS DEAL Magic Story
Box; start with the opening of
the box, vocab, DEAL
techniques, activities linked to
the ‘quality text’ used

Phonics at Banks Lane Infant and Nursery
«  Phonics International with Read, Write Inc. pictures and rhymes

dacoding, encoding and handwriting

Encoding

§ Teacher b madel mcoding il orfoca el

Phanis Sereaing Conchrezds

School

p 3

«  Each lesson involves teaching knowledge of the Alphabetic Code and three core skills;

Handwriting

on or oo enda

ow are lessons structure

'onderful Words = community, belongin,
] ging

Clues - a sign made with sticks that reads ‘Home Sweet Home'. What can this

@ mean? What kind of home might have a sign like this? Who might live there?

Story World -
Teacher in Role as Stickman (hat).

Hotseating - children and TA (TT Symbol - We have met our first
Character) ask Q's to find out more about this character. Stickman reveals that
' he lives in ‘the Family Tree, with his Lady Love and his children three'.
Stickman reveals that he is happy with his family and his tree home, but
doesn’t know much about his community.

Challenge — Can you help me to find our more about where I belong? What

is your communicy like(Qfferton, Banks Lane School)? How i your communizy
like mine?

Out of Role;

Read the Picture (TT Symbol Setting) — look at page 1 - Whar can you see,
hear, smell, touch and taste? Follow up in another session in Woodland Area
How would you feel if you lived in this picture?

Roll on the Wall (TT Symbol Character) - Whar do we already know about
the Stickman?

Song — Let's All Tap Our Sticks (Mulberry Bush)
“Let's all tap our sticks today, sticks today, sticks today.
Let's all tap =

“Doctors take care

of peoplethat are
‘ sick.”

* KS1 DEAL; quality text, DEAL
drama techniques selected.
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Reading Vipers

Vocabulary

Infer

Predict

Explain

Retrieve

Sequence or Summarise

¢ InKS1 group reading takes place daily. Each group reads
with the teacher or TA once a week or does a reading
activity independently.

* Y2 have a ‘Reading Book’ to record comprehension activities
in using VIPERS.

* Y1 are introduced to VIPERS as a whole class activity.

*  One group is the teacher focus group, one is the TA focus
group.

*  Reading Domains are used to structure the questions children
are asked to teach and assess comprehension skills.

*  Echo Reading and Choral Reading are used during group
reading.

*  Poetry is recited and shared at various times during the day
e.g. lining up time.



Assessment — Measuring progress, knowledg

Banks Lane Infant & Nursery School | Year 1 Reading End Points

e, skills and challenge

Banks Lane Infant & Nursery School | Year 1 Reading Assessment

In 6 book you are reading independantly, can you:

¥ Explan clearly their understanding of what is reod to them.

Childran warking balaw ARE

Children sxcssding ARE

standard are noted in the Curriculum Files.

© Locate title and open front cover
© Relate narrative 10 own experience. Retell narrative in own words.

« Locate utie. Know that lek page comes before right Can turn pages appropriately

* Startto maich spoken word 1o panted word (one to one comespondence)
© Confiem this matching using 3 few known words o letters

* Work out the storyline from the illustiations 3nd repeated language patterns

A5 Pink A but with the following progression

o Use some leters together with meaning to read the text, induding (VC words
 Match spoken to printed word (one {0-one cormespondence) across 2-3 bnes of print

objectives in their year group are
noted in the grid in the Curriculum

Files.

nanks Lane ifat & Hursary Schosi Reading Record

Read aloud simple sentences and books that are
consistent with their phonic knowledge, including
some Common exception words.

assessed against the ELGs
at the end of EYFS.
Group reading
records, looking at
Reading Domains for
comprehension and
vocab achievement

Unit 1 Assessment

S a

p n
ck e

[
Word Reading Comprehension Year! Reading Word Reading Comprehansion T e por P TAF S JCO r Y 1
Year One > Apply phonic knowledge and skills as the route to decode words.  Develop pleasure in reading, motivation to read, vocabulary Develop pleasure in ~ Understand both the books they can already
> Respond speedily with the correct sound to graphemes (letters or  and understanding by: read accuratsly and flusntly and those they ok Tiles Barusen the Bk you on resding and exhar becks you hove and. Y2
groups of letters) for all 40+ phonemes, including, where listen to by: e ey ey
applicable, alternative sounds for graphemes. » listening to and discussing @ wide range of poems, stories and Predict what mighs happen on the of what has been. read 5 for.
> Read accurately by blending sounds in unfamiliar words nonfiction at a level beyond that at which they can read x Early Learning Goals e oertence fom o e dealed dscrgton of o
containing GPCs that have been taught. > being encouraged to link what they read or hear read to their v i ress parional preferences s Tegard 1 S BT o GOk Jor
> Read commen exception words, nating unusual correspondences  own experiences. A i Comprehenslon [ ket g, e some oaledge o s bk
between speling and sound and where these occur inthe word. > becoming very familiar with key stories, fairy stories and Hon §s Demanstrate understanding of what has been read
> Read words containing taught GPCs and —s, —es, —ing, —ed, —g1 traditional tales, retelling them and considering their particular HERE I+
and —est endings characteristics. 1% ;f,‘; H to them by retelling stories and narratives using
> Read other words of more than one syllable that contain taught > recognising and joining in with predictable phroses. N L] %5 their own words and recently introduced Mear 1 Common Exception Words Checklist Blue; Phase Words
GPCs » learning to appreciate thymes and poems, and to recite some by lame LR 11 i bul
% Read words with contractions [for example, I'm, Il we'll, and heart. vocabulary. Hame J
understand that the apostrophe represents the omitted letter(s). > discussing word meanings, linking new meanings to those dlready Anticipate (where appropriate) key events in Word RIW Word RIW]  Werd 1w H
> Read books aloud, accurately, that are consistent with their known. !mriﬂf wpprep 4 ke ki Chlld’ren’ are assessed on the
developing phonic knowledge and that do not require them to use - the you where C EW th r d
cther strategies to work out words. Understand both the books they can already read accurately Use and understand recently introduced vocabulary eg can read.
> Rmdnd n:j:‘;hnnks to build up their fluency and corfidencein  and fluently and those they listen to by: during discussions about stories, nonfiction, rhymes a your love
word rea
> drawing on what they already knaw or on background iformaian and and poems and during role play. do they come
wouabulary provided by the teacher.
> checking that the fext makes sense to them s they recd, and correcing Word Reading o be come
macourate reading 3 Say a sound for each letter in the alphabet and at
> discussing the significance of the title and events. )
> making nferences on the bess of what i beng sad ond done least 10 digraphs. today he one
> predicing whot might happen on the basis of what has been read so far. " B
> Paridpare n discussion about what & recd to them, taking tums and fstening Read words consistent with their phonic knowledge of me once
£0 wha others say. by sound-blending

Phonics
assessments for
baseline and
each half term

Phoenics screening check

Pupils” materials

Phonics
Screening
Check in Y1

o Show some awareness of mimatches between reading atempts and text adult as
o Consolidste sec uullnlolwhmmnmmqnna de range of texts model .
: v o el e i *  Assessment of reading
correct syntax, Le. does 1 make sense and sound right? Begin 1o notice own efrors.
o Stant1o read in 8 more phrased manner while maintaining track of the print m I a%&v h jluency
s Red A but offering siightly more challenge echo reﬁd'mg Phonics—not passed
perform g ’
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Assessment — Measuring children’s progress, key findings

Data EYFS English On a Page zozz/ 23 Data KS1
b
EYFS End of Year Evaluation - 7i1.0% Reading, 6o.7% Writing (EXF, All), 668.4% Reading, 60.3% Writing Mational 23 el
~ 61.1EGLD{A"},6?.3.?J Mational 23 - 73.3% Reading EXF (Boys), 65% Mational 23, 26.7% GDS [Boys), 17% Mational 23
. P LE[ETECY{A"}_.'&Q.B% Mational 23 - 7o.5% Reading EXF (Girls), 71.g% Mational , 25% Reading GDS (Girs), 20.7% Mational 23
- 65 3% Literacy {GET'S}, #6.3% Mational 23 - 57.8% Writing EXP (Boys), 54.5% Mational 23, +1.1% GDS (Boys), 6.5%Mational 23
. SEAT Literncy {BG]I‘S], 63.6% National 23 - 63.6% Writing EXF [Girls), 66.3% Mational ,11.4% Writing GDS (Girls}, 10.4% Mational 23
- 1o00% E, so0% K Readi EXP;100% E, 12.5% K Wiriti EXP [(SEMND¥
. 0% Literacy (SEMD) (E), 6.5% National 23 S ne ! s 125 ne ¢ »
3.1% E, 32% K Reading EXF; 8% E, 21.8% K Writing Mational EXF [SEMD),
. 14.3% Literacy (SEND) (K), 29.9% MNMational 2,
43 Y{ }{ }’ -9 3 0% E, 12.5% K Reading GD5; 2% E, 4.5% K Writing Mational GD5S (SEND),
- 55-6% Literacy (PP/ FSM), 54.1% National 23 - 75% Reading EXP (PP/FSM ) 54.1% EXP Mational, 10% Reading GD'S, 9.7% GDS MNational
- Go% Writing EXF (FFIFSM )} 4.4.7% EXP Mational, s Writing GDS, 3.4% GDS Mational
Development Points Strengths Curriculum Files Subject Leader Monitoring & Support-How do
. Focus on Literacy owverall {readin writin £
rer <y { s _ '5 - Boys Reading EXP (73.3% You Know?
and phonics) in Year 1 to support children's
learning from EYFS. BLIS, 65% Mational 23) . ErE TTiviE == TesTEsarIoq . Half-termly Footprint Rewviews
= writing in all year groups. - Boys Reading GDS (26.7% statements to be used now that - Half-termly whole staff ‘book looks” and
i Progression Models have been up- . .
- A focus on sentence level work to improve BLIS, 1 7% Mational 23] dated SLIbJ ect Lead time
writing in all year groups. Sentence . .
Progression Grid to be added to Writing . Boys Phonics Y1 (85% BLIS, . EYFS and KS1 Group Reading . Termly Learning VWalks
Progression Grid with supporting graphics 75.7% National 23) Records . Staff meetings
e
(nlideis) = No gender gapin Phonics - Readiness to mowve up a book band ) )
- FPhonics, Motor Skills United intervention document . Pupl! ELEE
roups in KS1. . PP Literacy in EYFS - - - -
group ¥ - Ascessed plece of writing {KS1) each | ® Currculum files, including gap analysis
- Echo Reading, Choral Reading, Group Read-
+ + half term (TAFs to be used]) - End of year data

ing in all year groups.

- Doodle Spell to be used in KS1 to set regular
assignments on forat home.

- Girls and Literacy in KS1; phonics

Year 1 Phonic Screening Check B ety

interventions, echo and choral reading,

Doodle Spell . &5.2% ¥4 Phonic Screening Check, 79% Mational 23
a3

Foir a5 o] e el v i 15 i e Bl s e

e e O et ko s i ops P L Tl sy, confackrmi ] sy orp e

s arer aeclclrasasnd s

- Continuation of DEAL in KS1 and Magic/

5%, 85.4% ¥1 Phonic Screening Check (Boys, Girls), = S e R S e e s e B
Special Story Boxin EYFS to improve writing.

75.7%, 82.5% National 23 (Boys, Girls)




Possible Indicators

Slgniﬁcanr_lg behind in book
band level for Exp/ Meeting for

year group.

Difficulty retaining phonemes
taught.

Difficulty applying phonic
knowledge when reading.
Difficulty ordering the events in
a story.

Speech and language
difficulties.

Inclusion — Challenge and adaptation

SEND/ Inclusion Offer

H‘.ln.dlng Provision M ap

EHCF referral

1:1 SaL.T follow up for child with

The Inclusion offer for reading is
written in parallel with our Whole
School Provision Maps, which detail
the Quality First Teaching Strategies
included in our Universal Offer,

diagnosed developmental language disorder.

S5P with reading targets included. Following of the
Stockport SEND Tracker to monitor progress.

5aLT referral. EP referral. Monitoring during Phase
Progress Reviews. |

Additionality groups for reading for decoding, reading comprehension and phonics. "’%‘
Individual reading practise; extra outside of group reading. 9‘3‘%,
Teacher or TA support within the classroom to access QFT.

Monitoring during Phase Progress Reviews.

Identification. vo SENDCo and Subject Lead.

Systematic Synthetic Phonics teaching; Phonics Intemational BLIS Quality First Teaching strategies.
F“hmn‘ti.cullg decodakble reading books matched to phonics -:||:li].i:l:H'. Rﬂgulur practise of previcusly taught phonemes;
recall and retention activities. Shared Reading, Group Reading and Individual Reading. Eche Reading, Cheral Readng,
Reading Theatre; development of fluency. DEAL (Drama Engagement Active Leaming) and Magic Story Box appreaches used te
Tnmerse children in the narrative. All topics coming from a “quality text’. Exploration of vecabulary through topics, quality tests, i
DEAL and during phonics lessons. Print rich envirenment in school School Library and the promotion of sharing books at heme
Reading for pleasure developed through quality tests, classroom reading areas, school library, reading events throughowt the year, Seesaw
DEAL and narratwve immersion. Tales Toolkit i EYFS to develop the longuage of story. Common Exception Words explicitly raught = each year
group. Dyslexia frindly teaching — flipcharts and texs on non-white badkground, range of dear fonts, un-overloaded resources, coloured reading rulers
appealing visual worksheets/resources. Intelligent verbal praise recognising the process, progress and effort, neot just achievement. Metacognition strategies —Plan, Moniter,
Reflect used. Ethos of Growth Mindset embedded. Differentiation used very carefully. Children pet removed from whele class input. Preteach key vocobulary.



Subject evaluation - How do I find out about what’s going well and

what needs to improve?

Data EYFS English On a Page 2022/ 23
EYFS End of ¥ear Evaluation
- G143 GLD (All) , 67.3% Mational 23
- G1.1% Literacy (All), 69.8% National 23
- 65.3% Literacy (Girls), 76.3% Mational 23
. 56.1% Literacy (Boys), 63.6% Mational 23
. o% Literacy (SEMD) (E), 6.5% Mational 23
. 14.3% Literacy (SEMD) (K), 29.9% Mational 23
- 55.6% Literacy (PPf FSM), 54.4% Mational 23
Development Points Strengths

. ] ) -

o homiesy 1 Voo 120 Soppertinilirens | * Boys Reading EXP (73.3%

learning from EYFS. BLIS, 65% National 23)
- writing in all year groups. - Boys Reading GD5S (25.?%
. A focus on sentence level work to improwve BLIS, 17% Mational 23)

writing in all year groups. Sentence

Progression Grid to be added to Writing - Boys Phonics ¥a EBE% S =
Pragression Grid with supporting graphics 75.7% Mational 23)
(idgir).
. Mo gender gap in Phonics
- Phonics, Motor Skills United intervention
groups in KS1. . FP Literacy in EXYFS
. Echo Reading, Choral Reading, Group Read-

ing in all year groups.
- Doodle spell to be used in KS1 to set regular

assignments on for at home.

- Girls and Literacy in KS1; phonics
interventions, echo and choral reading,
Doodle spell

- Continuation of DEAL in KS1 and Magic/
Special Story Boxin EYFS to improwve writing.

75-7%, 82.5% Mational 23 (Boys, Girls)

71.9% Reading, 6o.7% Writing (EXP, All), 68.4% Reading, 60.3% Writing Mational 23

)

=)
o

W

E3.6% Writing EXFP [Girls), 66.3% Mational , 1+

Data KSa

A7,
A

.3% Reading EXP (Boys), 65% Mational 23, 26.7% GDS [ Boys), 17% Mational 23
5% Reading EXP (Girls), 71.9% Mational , 25% Reading GDS (Gids), 20.7% Mational 23
7-8% Writing EXP (Boys), 54.5% Mational 23, 11.4% GDS (Boys), 6.5%¥Mational 23

4% Writing GDS (Girls), 10.4% Mational 23

100% E, so% K Reading EXPj100X E, 12.5% K Writing EXP (SEMDY),

13.1% E, 32% K Reading EXF; 8% E, 21.8% K Writing Mational EXF [SEMDY),

o% E, 12.5% K Reading GD5; 2% E, 4.5% K Writing Mational GDS (SEND),

75% Reading EXF (PP/FSM), 54.1% EXF Mational, 1 0% Reading GDS, g.7% GDS Mational

o Wrriting EXP (PP/FSM ), 4.4.7% EXP Mational, 5% Writing GD5, 3.4% GDS Mational

Curriculum Files

End points as assessment
statements to be used now that

Progression Models hawve been up-
dated.

E¥FS and KS1 Group Reading
Records

Readiness to mowve up a book band

document

Acssessed piece of writing (KS1) each
half term ([ TAFs to be used])

Year 1 Phonic Screening Check
- &5.2% Y1 Phonic Screening Check, 9% Mational 23
. 85%, 85.4% Y1 Phonic Screening Check (Boys, Girls),

Subject Leader Monitoring & Support-How do

You Know?
. Half-termly Footprint Reviews

. Half-termly whole staff ‘book looks” and
Subject Lead time

. Termly Learning Walks

. Staff meetings

. Pupil voice

. Curriculum files, including gap analysis
. End of year data
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Policy

banks Lane Infant and Nursery
School

Working together, nurturing excellence

*  Written in 2017/, updated 2019.
* Needs to be updated

English Policy
June 2019




Next steps...
* Monitoring of PP/ FSM group in KS1



